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Forty Years of Student-Initiated Democratic Education at Cal"

* late 1950s-carly 1960s: national trends toward increased student involvement in undergraduate
education led ar Berkeley by ASUC-sponsored student group SLATE, which publishes a catalog of

classes (some for credit, some not) offered by students

b Movement erupts in the Fall following the chancellor’s and vice-chancellor’s
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=  1980: Conservation and Resource Studies course, Education for Democrutic Acdtion, o ~d by Education

Professor John Hurst and a group of CRS students
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Revolutionize Your Education:
Democratic Education for DeCal facilitators

What is “democratic education”™? Why is it important enough to be in our acronym?

More importantly, how can you use it?

In 1980, UCB students in Professor John Hurst's environmental education class decided to start 2 program to

help students teach their own classes; they were inspired by the ideas of Brazihan educator Paulo Freire

Democratic education (DemEd) draws on the theories and pracuc 's “popular education” to make

ore democratic and transforma Thus DeCal was born!

traditional classroom settings

So what exactly was it that these Cal students excited about? DemEd is essentially a new way of learning that

differs from the mainstream oach to education in several ways

A. Teacher-student relationship: We call students wh

their role is to draw out the knowledge and ideas of the group, w

nsights. Evervone a leatner-teacher, rather than | aving one active
with everyone else a passive a_"lnl

B. Attitude toward knowledge: We all have something to contribute, and people’s experiences and

perspectives are valid as knowledge and should be part of the curriculun
C. Attitude toward learning: People learn most through thinking and being called upon 1o share
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So how do you *do* DemEd? Here are few ideas:

« Present a draft agenda at the begd

ment 1bout NOW everyone . Interact

eal to multiple learning st
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ter evaluations of vour tacilitar
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. participation is so important, community building activities can help a class become cohesive
and increase trust and participation; also help everyone leam the names

« A facilitator *adership can be on a scale from nurturing to empowenng, from more direction and
Input te direction and input

» Have the students develop a classroom mission statement by thinking of their best educational

.
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« Provide experiental learning Oppottunitics: actvities, role pla









